Opening remarks

2. I want to introduce you to my grandfather. He was a cotton spinner at a factory in the North of England 

he did more or less the same job day after day for 40 years 

– he doffed, he wove and he span 

– and he learned how to do this from sitting with Nellie for two days before being let loose on his own spinning machine. 

The noise in the spinning shed was loud and uncompromising and so he became a little deaf. 

He walked the three miles to work every morning and home every evening because there was no other way to get there that he could afford. 

Despite all this he was a superb pianist who could play without music any of the tunes from the shows of the 1880s’s when he was born, to the 1920s, when everything became new-fangled and immoral. 

He died at the relatively average age for then of 60 from a lung disease caused by the floating fibres in the atmosphere of the cotton shed. 

The cotton industry of Bolton more or less died at the same time – there was no causal effect from these two events – simply that cotton could be spun much more cheaply elsewhere in the world. 

Today of course he would not have had a job – there are no longer any cotton mills there.

3. My father was born in 1907. At the time he became of working age it was the Great Depression and he was unemployed for a long period. 

When he was finally offered a job with an insurance agent - because he was good at sums - he kept it for the whole of his life. 

Every day he would get on his bicycle and cycle from house to house, come fair weather or foul, 

and believe me, the weather in the North of England is mostly the latter, 

over a radius of some 30 miles, collecting the premiums from his customers. 

In 1953 he was given 1 year to live because his lungs had been damaged by the constant drenchings he had received over the years. 

So he bought a car, did the job with that and died 30 years later at the age of 77. 

He never read much – not because he couldn’t, but because it gave him no pleasure. 

But he was a natural mathematician, who in different days, might have made something of that skill. 

He was also a superb pianist who could play without the benefit of music anything written before the 1960s when music became new-fangled and immoral. 

He never trained or retrained. 

His advice to me was – join the coop – Tha’ll never be out of a job and they’ll pay thee a good pension. 

Of course I ignored him in a way that would not have been acceptable 30 years earlier. 

Today he wouldn’t have had a job himself – insurance is done in a different way now – and the coop went bust about 30 years ago.

4. Come to the present day. Here’s my neighbour, Albert. He’s a French farmer aged 36. 

He is a peach farmer like his father before him 

deep luscious peaches and nectarines – the best you have ever tasted – large golden orbs of sweet nectar which play a symphony on your taste buds and turn your eyes inwards. 

He’s presently trying to diversify into pears and cherries. 

He owns about 40 acres of land in the valley and he’s angry. 

Over the past 5 years he has seen his income drop by 50% and half the peaches he grows thrown into a valley up the mountain 

partly it’s because there is an overproduction of peaches in the area – hence his efforts to diversify. 

Partly it is that 40 acres is no longer sufficient to sustain his family in the style to which they have become accustomed, 

and partly it is the intense competition from other parts of Europe. 

And of course it’s the government’s fault. 

There are another 40-50 Albert’s in our valley – they are all proud to be peasants and more than half of them will not be able to sustain a living in the next ten years. 

5. I, by contrast, am a lousy pianist who needs the music as an aid to memory. (Well we all change you know – that was taken almost two years ago) 

I’m in my sixth career, having worked in the RAF, schools, industry, university, professional associations and, for the past ten years as a consultant. 

6. I’ve had at least ten jobs - including statistician, teacher, systems analyst, salesman, project manager, education developer, administrator, professor, adviser and author. 

I read avidly, sing passably in a choir, write boring books and excruciating reports, play terrible golf but a little better tennis and look forward to retirement in about 50 years time.

The point of this rather long-winded introduction is I guess to emphasise what you already knew – that the world is changing more rapidly than we could ever imagine. 

7. My grandchild was born just 5 years ago this month. She will, God willing, be alive until somewhere near the end of this century, and few of us can predict with any certainty what will come to pass during that period. 

Already, since she was born the number of people in Europe having access to email and the internet has grown from about 5 million to more than 100 million and it is rising exponentially every day. 

In my small village of 300 souls in the South of France, I was the only person with a computer in 1997 – even the Mairie didn’t have one. 

Now I know of 30 people  - and probably more – with computers there (and still the Mairie hasn’t got one!)

- add to that the vastly increased use of mobile-phones, car-phones, fax machines, voice mail, mobile offices – all making demands on our time and our patience and our ability to communicate meaningfully with our families. 

Maybe I’m unusual in my multiple careers - but I am a product of my era and my grand-daughter will be a product of hers. 

But also in every city there are tens of thousands of Alberts – people who expect to be employed for a lifetime, don’t ever expect to be retrained – don’t ever want to change – and don’t ever want to go back into learning – mostly because of bad experiences the first time round. 

8. Charles Handy quotes the equation ½ x 2 x 3 – meaning that those multinational industry leaders he interviewed expected to release half their works, pay the remainder twice their current salary to produce 3 x the productivity.

It has been predicted that today’s school-leavers will have many careers – not jobs, over their lifetimes, and that more than 50% of the jobs they will be doing don’t yet exist. 

But one thing is certain - they will be knowledge jobs, intellectually more demanding and almost certainly involving interaction with computers far more sophisticated than exist at present. 

Mindpower replacing manpower. 

Not only will they have to produce a step increase in intellectual ability, the new participative democracy demands that they will be asked to make judgements – and even vote - on subjects of which they know very little 

- the desirability of cloning human beings, nuking your enemies, eugenics, genetic engineering, gm foods, the European single currency and other great moral and economic questions of the day. 

A quotation from the Kent region of learning booklet puts it succinctly

‘We belong to the first generation that knows for certain that it doesn’t know what the future will be like.’

10. All of this has huge implications for what we do and how we do it. John Naisbitt, in Megatrends quotes the following

'Between 6000 and 7000 Scientific Articles are written each day

    Scientific and Technical Information increases by 13% per year 

    which means that it doubles every 5.5 years

    Since this is a self-generating process...

    By 2000, the amount of information in the world will be 4-7 times

    what it was in 1997'

So how will Rockhampton, or Brisbane, or Melbourne or Chicago or Birmingham cope with all that and more? 

11. Well, like their sister cities and towns and competitors from all around the world they will have to become ‘Learning Cities’ – Learning Communities ‘

And the rest of what I have to say will explore what that means and how it will change radically our perception of what learning really entails? Take the words lifelong learning for starters.

12. Firstly it is lifelong  - as Jan Comenius in the 17th century noted ,  from cradle to grave  - from 0 to 90, from birth to earth, from maternity to eternity, from hatch to despatch. 

Not only for the adult part of our lives 

it includes establishing lifelong learning values and attitudes in kindergartens and schools, - studies show that 50% of ones potential brain capacity is developed in the first five or six years of life 

– and continuing to learn for the sheer pleasure of being alive, and keeping our brains alive, well into our 80s and 90s will prevent the onset of debilitating diseases like Alzheimers and senile dementia

13. And secondly learning is also  ‘learning’ 

Learning is 180 degrees from teaching and training and instructing 

14. it means an out and out focus on the needs and demands of the learner 

- it means giving learners the tools and techniques with which they can learn according to their own learning styles and needs 

– it means not teaching, not training, and not even education in its narrow didactic sense. 

15. It means giving ownership of learning to the learner him or herself and changing the role of the teacher to that of counsellor – a shift of emphasis and power from provider to receiver. 

16. It moves education from the concept of 'the sage on the stage' 

17. To the practical implementation of 'the guide at the side'

18. And it means using the tools and techniques which hopefully switch people back into the learning habit

Personal Learning Plans, Learning Audits, Partnerships, mentors, electronic media and networks, and so on. 

We know so much more about how people learn than we used to –. We know for example that music and meditation enhance learning performance. Yet how many teachers even know about, let alone apply this new knowledge.

19. We are, in other words moving from a system we have called 'education and training' - in which teachers and learning providers make courses available to those who need them on the basis of what they think they need - more often than not answering questions that people are not necessarily asking 

to a system of lifelong learning in which everyone is targeted, which is continuous throughout life and which is focussed entirely on the needs and demands of the learners themselves. 

Which doesn’t alienate people from learning. 

A system  in which every citizen is expected to take the opportunity to develop his or her own considerable human potential to the full – 

learning not what to learn but how to learn. 

Not subjects and facts to be regurgitated back in examinations, but skills and competencies, 

enabling them to communicate formally and informally, 

process information and turn it into knowledge and wisdom, 

make critical judgements to understand the difference between good, bad and indifferent, 

make decisions, solve problems and above all, develop ‘thinking’ skills. 

Plus a whole range of other skills and attributes you can find in the handouts

Starting perhaps with the confession that we as educators don’t always get it right. 

20. I long to see in every classroom a poster which says ‘Not learning ? maybe it’s our fault!

21. The European Commission agrees with this assessment. 

‘Lifelong learning is no longer just one aspect of education and training; it must become the guiding principle for provision and participation across the full continuum of learning contexts. The coming decade must see the implementation of this vision’
– it has therefore set up its stall on the assumption that lifelong learning is Europe’s future and it appears to have given itself 10 years to achieve that vision – for me that’s an extremely ambitious target.. 

Why would it say that? 

22. Take this example from Glasgow City of Learning. In 1999 the City Development Association commissioned some research into peoples attitudes to learning 

it also tried to predict current and future learning, and to discover why people learn, 

how people want to learn 

and how aware they were of the learning opportunities. 

The results were interesting to say the least. 

23. While 70% agreed that self-development is important and 90% said they enjoy learning new things (they didn’t say what) and 82% were quite adamant that learning was very or fairly important to them personally 

while 83% were very aware that Learning would be increasingly important in the future – only 18% thought it very likely that they would participate in taught learning activity in the coming year 

and another 18% might – or might not – while 63% thought it unlikely that they would participate at all in learning. 

Now it doesn’t take a highly academic mind to recognise that there is something very strange going on here. 

24.Perhaps the answer is that Glaswegians don’t like going to college and prefer to study on their own – 

I’m afraid not – the next question addressed this issue and found that a good 68% were doing absolutely nothing at all in this area. 

Of course being academic and arrogant we throw our hands up into the air and say tut tut! 

And with good reason, because we have already seen how a changing world leads to a need for renewed learning, 

leads to employability, 

leads to employment 

and leads to prosperity 

and we cannot believe, can we, that people in Glasgow actually want to live in poverty – temporally and spiritually, as well as corporeally. 

Nor is it acceptable to stay with the status quo because the future prosperity of the whole city depends on a learning workforce, 

and the social stability of the city depends on a literate and learning population – 

and the health and welfare of every citizen depends on every citizen acquiring the skills and competences to live in an increasingly complex world. 

You will know by reputation that Glasgow is one the world’s greatest alcohol and alcoholism centres.

So we would want to know why this aversion to learning ? 

25. Of course the survey tried to find out some answers and discovered such things as the fact 

that 40% of Glaswegians believed that schools did not prepare them for a learning life, 

that 50% of people received no support from their employers, 

that only 29% thought that classroom learning was an efficient way to learn. 

And that the great white hope for the future is - computers

And it is from this base that we can begin to explore the idea of the learning community. 

Because a great number of people in cities, towns and regions all over the developed world are not learning in spite of the many opportunities that exist 

– and it is our fault.

We know that however much Governments may pontificate, it is the Cities and Towns and Regions that will bear the brunt of the lifelong learning revolution – if only because that’s where people are – 

they’ll do it reluctantly in some cases, because change, especially such a violent change of mindset, does not come easily to the political mind – or for that matter to any mind. 

26. In the past the municipal function has been to supply education and training to those who require it – and often to those who don’t, especially in the schools - as a statutory duty. 

The learning providers in schools, universities, TAFE, companies etc have exercised that function to the best of their ability and in general successfully during the latter half of the last century. 

But a Lifelong Learning world is not just for those who require it . 

Somehow or other we are going to have to switch the vast majority of people into the learning habit – 

and I’m not saying that just because I’m an educator – 

there are hugely important considerations of social stability here, 

not to mention the need for a community to enter the knowledge economy for its own future prosperity. 

We have a vast new target audience which will have to be educated up to the standard of semi-literacy of the average university graduate. 

Truly Arthur C Clarke, the British Science Fiction writer, was right when he said in 1963 

27. ‘By the year 2000, Everyone will need to be educated to the level of semi-literacy of the average university graduate. This is the minimum survival level of the human race’ 

Except that he got his time-scales wrong.

28. So education lifelong will have to be marketed as not just a good thing, but as a crucial thing for all sorts of reasons.

 Like many companies that have had to respond to the real commercial world by focussing on the development of the learning potential of all their employees, the city itself will have to become a learning organisation 

and we can spend a long time discussing what that means – 

addressing the development of its own human potential – 

and it will need frequent surveys of how its doing just like Glasgow – 

which is good news for us university types isn’t it?

29. Some of you will have heard of the TELS project which I managed in Europe a couple of years ago. It is still the largest study of learning communities ever done and is now being replicated in Australia by ANTA. 

In TELS Between 1998 and 2000. 

30. we studied 80 European municipalities

Ran 5 free seminars 

Created  a highly sophisticated interactive web-site

And organised the First European Festival of the Learning City to celebrate the fact that, at last, Europe is on the move.

31. But its piece de resistance was to develop a Learning Cities Audit tool. 

This acted not just as a questionnaire for data-collection but also as an aide-memoire to help city leaders understand where, why and how they could make a difference to learning in the city. 

That, in my mind is the difference between a questionnaire and an audit. 

It may be anathema to pure statisticians intent on separating the dependent from the independent variables or trying to determine whether Wilbraham has one or two tails and how square chi is. 

but firstly not many of the people we were addressing were  familiar with the concept of the learning city (though they were intrigued by the term) 

and secondly we were seeking informed responses based on a deeper understanding of lifelong learning. 

So the ten domains and 25 sub domains we chose to study were based on our knowledge of lifelong learning in the city and the changes of approach identified later in the European Memorandum on Lifelong Learning. 

32. These are they – and you will appreciate that I could now spend the next 3 days discussing the results of this one project. 

33. Unfortunately, or fortunately for you, you will have to make do with the shortened report which can be found on this website 

– the insights we gained actually became a large part of the European Learning Cities policy.

. So I’m going to pick out from it what I think are some of the most important changes that will impact on the way learning is carried out in the future. 

In the process we’ll be going through a magic carpet trip to some of the places where that future is now being implemented.

34. For example we did our own analysis of the barriers to learning 

and, as you can see from this chart, many cities confirmed what had already been discovered in Glasgow – that the major barriers to learning were in the minds of people themselves 

it’s what Ernest Bevan described as a poverty of aspiration 

– a view that learning isn’t important enough to invest money in 

– not a part of the personal culture. 

Rather fewer identified the learning providers themselves as the culprit 

Low aspiration - learning not important - (25)

Poor Family culture of Learning - (24) 

Lack of Finance to participate for many - (23)

Bad Childhood experience of Learning (19) 

Learning Providers not geared to the needs of learners (15) 

Lack of facilities to study at home - (14)

35. In TELS we started by asking questions about the extent of each city’s commitment to a lifelong learning future. Like 

Does your city formally call itself a City of Learning or Lifelong Learning City?     


Does your city have a published lifelong learning strategy?  




If not, Is one in process?   







Which organisations are/were involved in putting it together

And 

36. Does the city have a lifelong learning committee?  





Is there a person with a budget in sole charge of Lifelong Learning development for the City

Which organisation takes the responsibility for coordinating the lifelong learning effort in the city?

37 We discovered that. 

21 cities formally call  themselves  Learning Cities  

17 have a published lifelong learning strategy? But       In process 15

10 have had an official launch as a Learning City but in plan 8

12 have a Lifelong Learning Committee? -    In plan 11

10 have a person Person with budget to drive the plan forward

38. And we are pretty certain that many of those cities which had a plan or a launch in process did not have one before they saw the TELS audit 

which is a good example of a project stimulating enough insight to provoke action. 

Indeed in my mind the act of completing the audit was at least as important as obtaining the data 

which is not a very academic thing to say – but it’s an indicator for the future consideration of university policy. T

The key figure of course is the number of cities who were not doing any of these things.

38. Let’s move on to one of the key TELS domains which is Access to Learning,

39. As we all know most education in cities traditionally takes place on the premises and its content is decided by the learning provider. 

A good example of this was to be found in TELS. One of questions was 

40. Is there is a database of learning opportunities which all citizens can access 24 hours a day, 7 days a week? 

And of course a majority of our cities answered yes

41. The very next question asked if the city had ever asked learners what they wanted to learn and the result was quite different as you can see – 

which asks the very important supplementary question of how do learning providers know what courses to provide if they don’t know what people want to learn. 

42. The European Lifelong Learning Initiative did some very interesting work in small enterprises some years ago in its Skill Europe project. 

In brief

It matched 5 SMEs with 5 learning providers in 5 countries

Every employee from managing Director to Janitor went through a learning Requirements Audit with an interviewer

The audit didn’t only cover career related learning – it included learning for leisure, family and life and personal skills development

It was the first time that at least 50% of people had ever been asked questions like this – it had been assumed that either they weren’t interested in learning or they would rather watch the telly

In fact it uncovered a vast reservoir of previously unsuspected learning needs – and of course the participating learning providers got a large share of that business.

43. That in a nutshell is what I mean by a Learning Audit and its use will increase as we hand over more power and responsibility to the learner to determine what he/she learns and where, when and how he/she learns it. 

By way of example let’s get on the magic carpet and visit Gateshead in the North East of England. 

44. Our tour starts in the Metro Shopping Centre in Sunderland, in the UK where you will find ‘Learning World’. 

Here those shoppers who wish to do so can put down their groceries for an hour or two and enter into the world of learning

 either a course for one of the many diplomas and qualifications on offer, 

or for advice and information on the other learning possibilities in the area. 

But that’s not all that happens in this part of the world. 

 Sunderland university has pioneered the way in other initiatives, now being copied by the vast Learn Direct Programme of the British Government. 

It operates a free telephone helpline, for all who wish to know about where when, how and sometimes why, courses in all subjects exist

It uses commercial marketing techniques on local radio, television and in the press to market 'learning'; 

45. It offers its courses in 35 learning centres outside of the university - schools and libraries in the evening, community centres, pubs, factories, church halls. 

But the most popular with the youngsters are the courses it offers in the football stadium  

here you will find children who wouldn’t be seen dead in the standard educational environment – they have been so switched off by their experiences at school – 

but here they are excited by the novelty of learning in the place where they go to worship every other Saturday. 

46. It becomes accessible, non-threatening, pleasurable and natural – all the things which, for many people it isn’t

47. What can we learn from this ?

Firstly that if we can offer learning to people where, when, from whom and often how they want it – that is we make it accessible – people will be much more likely to take it up. 

48. Secondly there is now so much more flexibility in learning methods – 

we can e-learn from the internet, through distance learning providers 

by satellite, TV, through the post, open university, through multimedia software, 

we can learn at home, at work, at a learning centre, on the bus, the train or plane and increasingly we are seeing that happen – 

And there is a lot of competition around 

In the USA Phoenix University now provides 150 courses by distance learning, 

the California Virtual University has almost 300 – 

and multinational companies are establishing their own university faculties – 

British Aerospace, Disney Corporation, IBM etc. 

And they are flexible – 

they will teach wherever, whenever, whatever, however and from who ever 

they will examine when the student is ready and not necessarily at the end of the academic year 

- and they will pose a huge threat to existing learning providers in cities - unless of course they show a similar flexibility and imagination. 

thirdly, a great deal of work needs to be done in the schools to make learning a more attractive proposition. 

Young people are not fools – 

they know the difference between going through a subject related syllabus which they neither own nor care about in order to pass an exam, and a worthwhile skills education that will equip them for life.

fourthly the way that education is presented to the potential learner is important 

it needs to be marketed as fun, cool, valuable and important 

that he/she should have it 

– it needs to compete with all the other ‘products’ available in the advertising marketplace.

49. fifthly the support systems become almost as important as the learning – 

we have a lot of new learners here – 

many of them are damaged by their experiences in education – 

50. we need tutors, counsellors, mentors helpers, psychologists, teaching aids, to help them through – the second chance schools that have been established in various cites of Europe to guide those that have fallen by the wayside 

Learning providers may wish to take this on board. Certainly the European Commission has – its memorandum points out that 

51. ‘a new approach is needed which envisages guidance as a continuously accessible service for all, 

and which overcomes the distinction between educational, vocational and personal guidance, and which reaches out to new publics.

52. I have to disagree with my Prime Minister when he says that the three most important words in the world are education, education, education – in my mind they are motivation etc. 

The European memorandum again puts it succinctly  

53. ‘People will only plan for consistent learning activities throughout their lives if they want to learn. They will not want to continue to learn if their experiences of learning in early life have been unsuccessful and personally negative. They will not want to carry on if appropriate learning opportunities are not practically accessible as far as timing, pace, location and affordability are concerned.’

So what has been obvious for many centuries to those of us at the chalk-face in Education, has finally made it into the political vocabulary. Well 3 cheers for that!

54. Let’s move on to an aspect of the learning community which I think is probably better done in Australia than elsewhere. That of Active Citizenship. 

55. In the past each sector of the community  has tended to determine and satisfy its own needs working as if the others don’t exist. 

Each sector of education, the police, the social services, the cultural services – all had their own empires – and in many cases still do so. 

That was possible in a world where the numbers were manageable.

56. A lifelong learning world is far more holistic than that and it encourages contribution, participation and the use of all available resources. All departments of the city work together.

Here’s an example from France

57. This is in fact the village where I live and to which I will return at some point in future, God and Bin Laden willing. 

It is a village perche situated in the pyrennees of France, la France profonde, where every house seems to be part of a large birthday cake with the baroque church perched on the top like a fairy on a Christmas tree. 

The blossom in the foreground is peach blossom and every March one it seems that one could walk on a pink, green, red and white carpet several feet above the ground.

Here too is where I have my electronic cottage in the hills. 

58. This is the view from my office window – 

Mount Canigou rises 3000 metres above the plain of the Roussillon in the Eastern part of the Pyrennees and that I believe would be quite some mountain in Australia. 

To the Catalans it is the sacred mountain and every house in the region strives for a view of it. 

59. This is a list of the talents and specialities of some of the other Brits who live in this beautiful area.

World Class Biologist

3 Trained EFL Teachers

2 Former Professors of German

2 Former Environmental Studies teachers

2 Trained Opera Singers

1 former actor and film star

2 former mathematics teachers

2 Former French teachers etc

The local school in Prades runs courses for its children in English, German, environmental studies, geography, history, music and mathematics - among other things 

Logic would again suggest that here is a new resource – 

knowledge and skill in the community which could be put to the use of the school - be it in mentoring programmes for the children learning english and german, 

field study assistance, 

music and dance – 

not as professionals but as helpers with particular expertise to the teachers, who become managers of the learning. 

And of course, if asked, these people, and others would offer to spend an hour a week, a month or a term to help out. 

But of course we have not been asked and in only two places in the world am I aware of anywhere where the talents, knowledge, skills and wisdom of people in the community is put to use in the common learning task in this way. 

60. But there are other more positive examples – in Southampton on the South coast of England for instance. T

61 This booklet – What on earth can I do - encourages the people of Southampton to submit ideas, conserve energy etc which of course many cities already do 

But perhaps one of the more innovative ideas is the series of watch programmes by which citizens can help care for their own environment. 

62. It’s an extension of the crime –fighting  Neighbourhood Watch schemes operating in many parts of Britain but includes rivers, trees, birds, pollution and so on – 

all reporting in to an environmental feedback line. 

All sections of the community are invited to join and the children in the schools particularly learn a great deal from it. 

63. Volunteering is also big in Southampton – as I understand it is in many Australian cities and there is a whole team of people organising projects for the handicapped, the damaged, the deranged, the dysfunctional, 

64. as well as programmes for young mothers, families with hyperactive children, parents as teachers, third agers and so on.

65. This theme of holistic partnership extends to the use of resources and the changes to the education system itself. 

66. An Education and Training world compartmentalises people en masse in many different ways – age, ability, income, location, opportunity. 

But a lifelong Learning community is much more flexible – 

it will provide whole community-based facilities which encourage links between learning providers and people of all ages – 

one example is the massive lifelong learning centres established in many prefectures of Japan but let’s get on the carpet again to Gothenburg which also offers a model worth exploring. 

67. The island of Hisingen on the opposite side of the river to the main city is a former shipbuilding community. 

As with many other parts of the world, shipbuilding and its associated heavy industries experienced a massive decline in the 1960s and 70s. 

The island became an industrial wilderness. 

Warehouses were abandoned, 

plant lay idle and rusting, 

people moved out to where the new jobs were 

or stagnated on social security waiting, like Mr Micawber, for something to turn up. 

However, Into this depressed and depressing environment something did turn up. 

New primary and secondary schools were built with a better range of equipment. 

A vocational college followed down by the waterfront. 

68. But the piece de resistance is the Lindholmen Knowledge Centre – a converted warehouse transformed into a modern high-tech learning centre. 

Computers, distance learning studios and classrooms, multimedia and self-study carrels were moved in - all the technology needed to provide both high-class learning and teaching,and world-class research. 

Chalmers University was persuaded to open an IT faculty using the centre as a focus. 

Chambers of Commerce and Trade Development Associations also helped to maximise the export and distribution potential 

and these attracted new small industries to exploit the learning. 

Students from the upper secondary schools took IT and Science lessons at Lindholmen, 

mixing with young entrepreneurs and research scientists in a fusion of ages, abilities and interests. 

In the evening it is used by the community – providing a vibrant, modern and constantly changing learning environment for more than 7000 people and a true meeting place of industry, education and community

Smaller companies get help with product development and can test new products in a laboratory. 

Among the futuristic resources for better learning is a Virtual Reality facility, in which new technologies can be demonstrated and developed in cooperation between educators and companies. 

From small beginnings the idea has grown. 

The Chalmers University involvement has increased from one floor of the knowledge centre to two large buildings adjacent to it, with yet more education and research equipment. 

The number of small industries has burgeoned and now the larger IT industries are moving in on the scene - Ericsson, Volvo IT, the regional Telecomms industries - contributing yet more expertise, buildings and money. 

People are moving back in large numbers. 

Families move into tastefully designed new condominiums and houses transforming what has now become an enterprise park into a living and breathing community once more, albeit one very different from the old Hisingen. 

Thus out of the debris of an industrial disaster zone has risen the phoenix of a high-tech community, fuelled by the motive power provided by learning. It is a modern morality story. 

69. But the Learning Community won’t happen unless someone or something does something about it. 

Who are the stakeholders in the Learning Community? 

What do they contribute and how do they contribute it?

The short answer is, as we discussed a few minutes ago, that everyone is a stakeholder. 

70. And these are just a few of those connected with education  - I’ve missed out hospitals, community centres, football stadia and a host of others simply because there isn’t space 

but they are all a living part of a dynamic learning community in its geographical sense. 

And the diagram shows something else – that is that they can best make a contribution to building the learning city by working together than they can separately. 

71. But in the interests of brevity and because I am almost at the end of my time, let’s explore what just a couple of those stakeholders can contribute – starting of course in such an august gathering with the universities and Higher Education. 

72. The CALL booklet produced from the proceedings of the First World Conference on Lifelong Learning which took place in Rome ten years ago had high hopes of universities. It said 

‘Conceptually universities have all the advantages to take a leadership role. They lie at the hub of local life in all sectors activity. They are natural places to initiate, develop and maintain lifelong learning programmes within their geographical area, while also maintaining links with national and international projects and activities.’

And indeed they are, aren’t they. They can offer 

73. Enormous expertise – much of it coinciding with the purpose of the city itself  - the example of Gothenburg and Chalmers on the island of Hisingen is a case in point

Physical, human and cultural resources far beyond the capacity of any other stakeholder with the exception perhaps of local government itself 

They can re-orient the work and research of lecturers, professors and administrators so that it coincides with the needs of the city – 

and they can bring in the example of other cities and regions through their international and national contacts and projects. 

They can encourage that vast resource – the students - to play their part – 

and indeed much of the environmental work that goes on in Southampton – the watch programmes especially had its origins in an enthusiastic built environmental department in Southampton University.

They can offer leadership and the learning values that make a learning community tick – and Sunderland University was an example of that.

And of course they offer both new and existing knowledge to help a Learning community grow 

There can be a real symbiosis of purpose between town and gown which adds value to both of them – the original win-win situation. 

Not only what’s in it for me, but what’s in it for both of us. 

One of the visions of Rome was of the community as a vast research laboratory for the university residing there 

involving the people in the research they do and helping to convert the results of that research into actions which move the city into a genuine learning community 

– rather than, as often happens now, making research results available to other researchers – and that’s the end of the line. – no action, no community spin-off, no knowledge or understanding of results by the citizens who acted as research guinea pigs.

74. The learning city has many needs for the creativity, the know-how and the human resource which a  university can provide.

· carrying out Research, Surveys and Studies into all aspects of Learning in Cities and Regions in order to give a deeper insight into needs and strategies.

· designing and delivering tailored courses, conferences, seminars and workshops for people in all walks of city life in order to increase the lifelong learning leadership base.

· managing and/or evaluating Local, National, European and International projects 

· developing Case Studies of Good Practice and writing them up

· 75. carrying out Learning Requirements Audits so that the city is better informed about what people want to learn 

· advising on the effective use of electronic networks and the internet for lifelong learning

· developing indicators for lifelong learning development and measuring and monitoring their progress 

· developing booklets, leaflets and brochures on learning city matters – and letting the public know that xxxx is a Learning City and what it entails

· including the city or region in international projects with other cities  and I’ll finish by describing just such a project involving Australian cities on a global scale

· 76. Identifying new resources from the community so that its institutions and organisations can grow an develop

· providing facilities for city people to study 

developing degree courses in lifelong learning city matters

developing outreach courses for people in the community 

post-graduate study

We could go on couldn’t we 

and of course much of that co-operation is now taking place. 

The difference in a Lifelong Learning world is that it is no longer fragmented. 

The universal university – a phrase coined by UNESCO – will invest in the learning health and active involvement of the whole community 

in university-city cooperative projects as an essential part of the lifelong learning strategy and it will be coordinated as such.

But it will take changes – changes of mindset in both before it happens. The European memorandum is well aware of that It says

77. Opening university studies to new and wider publics cannot be achieved unless higher education institutions themselves change – not only internally, but also in their relations with other ‘learning systems’

78. There are of course many other stakeholders in the city of learning. 

79. But I have time to mention just one more – and that is business and industry. 

That too has a vested interest in the success of a city as a learning city as a part of the wealth creation process, 

and as such has a responsibility to help make it happen. T

80. there are hundreds of examples of industry-education cooperation but I’ll mention just one from London to make the point. 

81.  exhibit A - Woodberry Down - an inner city school in a difficult area of inner London – 

-with a rich ethnic mix within its catchment area, and a high proportion of one-parent families, 

- with an unenviable local crime record where only the suicidal policemen patrol alone at night and 

- where there is very little background of learning, never mind lifelong learning. 

82. By contrast Exhibit B - the City location of the mighty IBM, 3 miles away 

-

 situated in one of the richest areas in the world.

 employing 700 highly trained professional people – systems analysts, salesmen, managers, experts on all aspects of computing – 

many of them commuting in from their four-bedroomed houses with large garden in the more affluent suburbs of London. 

These two apparently incompatible organisations began to explore how one could help the other. 

So meetings were held at both places and a social evening arranged. As a result of this a coordinator – the wife of one of the IBM managers – was employed to see what could be done. 

She talked at length with the staff of the school and with the managers in the IBM location and how the skills and knowledge of one could be used to improve the situation of the other.

17. To cut a long story short these are some of the things that happened. There was much much more.

83. A Trust fund for school visits was started – so that the children in the school who were handicapped could spend a week at a study centre in the countryside in Midwales 

– in return those same children created a huge collage which became a talking point in the foyer of the IBM location.

84. Opera - this is my favourite. IBM was sponsoring a new production at the Covent Garden Opera House . 

So it arranged with the company to run an opera workshop for children at the school. 

Well the children loved it  - 

they committed suicide like Tosca, 

they fought with the soldiers in Aida, 

they swooned like Mimi in La Boheme, 

they ascended into heaven like Marguerita in Faust –

They had a ball – in that unlikely school and opera club was formed which lasted until the school was closed 10 years later.  

85. The Interviewing scheme – teams of IBM people went in pairs to the school to run mock interviews with senior pupils to help make them more employable and to know how to get a job – for example try wearing a tie at the interview….

86. Ladies and Gentlemen I could have talked about so much more given the time but I think that you have almost had enough by now – 

87. I could have mention innovative projects for celebrating learning and the Sapporo learning festival.

88. Or rewards and competitions to find good examples in Espoo in Finland

89. Or the learning cities charter which you will find among the handouts

90. Or the cybergrannies of Craiglockhart

91. Or the personal learning plan project which we managed with a Muslim Learning Community

92 or the roles and responsibilities of the other stakeholders in the building of a Learning City

But I have no time to do any of these things. 

93/94 Instead you will need to buy these two books to find out more about them 

So I will finish by moving into a different gear. 

Up until this point we have been quite introspective – looking at the attributes and benefits for every person and every organisation of becoming a learning city and trying to find out what makes it tick. 

What we haven’t discussed is the concept of linking learning cities on a national, or international basis. 

So I’ll finish by briefly describing the Pallace Global Learning Cities project, which does exactly that,  and which is another of the reasons I am presently in Australia and will move on to New Zealand next Saturday. 

95. PALLACE is a stakeholder co-operation project between cities and regions in Australia, New Zealand, Finland. France and UK, part funded by the European Commission. 

97. Each of the six partners will lead the development of new knowledge and materials in different stakeholder groups, helped by one of the other partners - and will participate in the other 5 projects as they wish. Thus 

· South Australia will manage links between schools in each region and develop an e-learning module on citizenship in a Learning City and Region,

· 98. Auckland will manage links between Adult Education providers in Papakura and Sannois in France to develop an e-learning module on the characteristics of a Learning City usable by Adult  Education Institutions everywhere 

· 99. France will create an e-learning module for councillors (elected representatives) on lifelong learning in cities and regions. 

· 100. QUT and communities in Queensland will explore how lifelong learning concepts can be built into the structure of community building – project which is going on right now in North Lakes just north of Brisbane

· 101. Finland will establish links between City and Regional Cultural Services Departments in the partners to design, develop and test exhibitions and projects to bring learning city ideas to the notice of citizens through libraries, museums, galleries and special interest groups. 

· 102. Canada will link technology providers in the cities to provide a deeper understanding of lifelong learning concepts

103. 4 regional seminars will be held in Auckland, Adelaide, UK and Edmonton - and the whole will result in a World Conference in Edmonton where a global alliance of Learning Cities and Regions will be formed. 

Ladies and gentlemen – unusually I haven’t mentioned September 11th before  – but I have now. 

It is worth remembering the world’s problems did not start on that date – 

world poverty and distress were festering long before the twin towers came down and they were giving rise the growth of terrorism and fanaticism. 

What that event did was hopefully to focus our minds on removing the causes of terrorism. 

On reducing the tensions and conflicts between countries, creeds, customs and cultures – 

and on helping to create a more harmonious world. 

104. And now here’s a flight of fancy - think of the possibilities if real learning city links could exist between Brisbane, Espoo/Helsinki, Shanghai and Kandahar to take 4 at random – 

schools linked to schools, 

universities to universities, 

colleges to colleges, 

hospitals to hospitals, 

small company to small company, 

third age citizen to third age citizen 

and so on. 

And what if just 10 per cent of that 147 billion dollars being raised for armaments and military solutions were diverted to make that happen.

Ladies and gentlemen I’m dreaming aren’t I. So let me finish before I go completely bonkers. 

The message has been this to everyone. 

Invest yourself in your city – contribute your expertise - help it to become a learning city in all its aspects. 

Encourage it to link with other cities world-wide and help them to learn – 

to bring peace, social stability, harmony, prosperity and the development of the human potential of all citizens. 

Don’t be impatient – it won’t happen today or tomorrow or next week – and it will entail a massive change of mind-set both in the way we see education and in the way we do education in the 21st century. 

105/106

Thank you.

