PENR3L Kaunas
1. Hello – I’m Norman Longworth  and I too would like to welcome you all to Kaunas on behalf of all the partners in the PENR3L project. 

We have a rare and interesting mix of people at this workshop

21 countries are represented here
Town planners, LG administrators,  academics, economists, adult educators,  Senior people from Local Government, Regional Government,  International Governmental Organisations, Universities, European Professional Associations are all present in this room
In sum, there is a phenomenal collective intelligence here and we have a superb opportunity to harvest it in order to make a qualitative difference for the future of cities and regions in Europe.

2. Given that diversity however my task is to at least ensure that we are all singing from the same hymn book – even if the hymns we know and love are very different from each other.  

The road to Kaunas is paved with good intentions but if we cannot impose some sort of collective understanding about what we are discussing that is what they will remain – good intentions.

Hence the potted history - which will inevitably be incomplete since many of you have had different experiences and enjoy different perceptions.

So why are we here?

Firstly I think it is because of our enthusiasm for, and/or our involvement in, the construction of lifelong learning regions – I use the word regions, as the European Commission does, to include cities, boroughs, towns and other centres of population -  

Secondly I think that we are all here because we each have a fascinating story to tell, a personal experience to relate, an idea whose time has come to air, or an expertise to contribute.

That is why this is called a workshop – that means that there is work for everybody to do – to unlock our brains and our hearts  in an atmosphere of cooperation, relaxation and - why not - fun

That’s the joy of events like this - We learn from others as much as we contribute our own knowledge,  especially in the active solution sessions and at the bar. 

In that sense we are a microcosm of a true learning city, learning from each other, learning with each other and building a network that can be of benefit to everyone and every institution in our own cities, regions and communities. 

So thank you in advance for your active participation and your valuable ideas and solutions. 

2. So let me press on with the potted history.  

The road to Kaunas is a long one.  It started long ago.

Most of the scholars among us will recognise this as a likeness of Plato – Greek Philosopher circa 2500 years ago. For him the concept of Dia Viou Paedaeia  - that of Education as a means of enabling citizens to contribute to the life and work of the city – much in the same way that, today, we recognise active citizenship to be a key concept in a Learning  City or Region. 

The difference between then and now perhaps is who he considered to be classed as citizens – 

certainly not the slaves of whom there was an abundance in those days – 

and also a large proportion of the women were not considered as desirable people to contribute to the life and work of a city– 

so while we may applaud this as a desirable end,  the exclusion of half the population isn’t quite what we have in mind for a modern learning city. 

3. In the long period from the birth of Christ to the beginning of the last century we may have seen several quasi-learning city initiatives 

in the 8th and 9th centuries for example, at the high point of Islamic civilisation , Damascus, Jerusalem, and several other cities were renowned for their learning and scholarly traditions, and this extended into the wider population as a whole. 

Art and culture thrived. Magnificent palaces and mosques were built. 

Places of learning burgeoned. Citizens were encouraged to learn and broaden their minds – so long, to be sure, as they remembered islamic laws and ideas, 

It was nevertheless a distinct improvement on what had gone before in the dark ages, and represents a model of a learning city wholly unexpected for its time. 

In later times, Venice became a focal point for art and culture through the riches it gained by trading throughout the mediterranean 

and by plundering the vast treasures of Constantinople to give it a kickstart.

Then, perhaps a hundred years later the baton passed to the cities of the Hanseatic league, of which Danzig , now Gdansk, was a fine example - made rich by commerce and art and culture alike – 

These were the learning cities of their day which faded as their economic prosperity also faded

4.  An interesting side-issue on this comes from John Eger, Adviser to two US Republican Presidents – neither of them Ronald Reagan or George Bush 

He suggests that 

we are witnessing a rebirth of an age-old concept of the "city-state" or more precisely, the "region-state." These new quasi-governmental entities, like the ancient city-states of Athens, Sparta and Rome, have the power -- some would call it innate sovereignty -- to control their future in this new world order....’ 

That prediction might cause a hollow laugh in some quarters.  

And quite which world order he is referring to is not clear. But there is some evidence for the thrust of his argument that today’s regions will gradually develop the sort of  economic and social autonomy they haven’t had for many centuries. 

5. Conveniently ignoring several centuries of city development we can turn the clock forward to 1972 when OECD initiated a seven city project which it called Educating Cities.  

Vienna, Edinburgh, Kakegawa, Pittsburgh, Edmonton, Adelaide and  Gothenburg

would undertake to put education at the forefront of their strategies and policies with a view to improving economic performance. 

And that experience would then be translated into a beacon for other cities around the world. 

There are many positive results from that project 
but perhaps it’s a comment on the fate of all projects, or perhaps it’s the nature of politics,  that, in the 1990s, I made presentations in  4 of these - Edmonton, Edinburgh, Adelaide And Gothenburg – and only in Gothenburg did the city officials I met even know about the project 20 years later. 

6. It was in the early 1990s that things started to happen in a bigger way.  

I’ve called it the age of innocence  - when we knew that something was afoot but not quite what it was. 

A couple of seminal conferences took place in the first half of the decade, both of them helping to push back the limits of knowledge and action. 

The  Gothenburg  gathering, also sponsored by OECD,  was a follow-up from the Educating Cities project. It initiated The international association of educating cities, based in Kaunas, and now with a membership of more than 400 cities world-wide.  

The Rome conference was organised by the European  Lifelong Learning Initiative and the American Council for Education and this, in its turn, created the World Initiative on Lifelong Learning. 

Sadly both ELLI and WILL are now defunct but they contributed a great deal to the advancement of learning city knowledge during the 1990s.

7. For example ELLI was instrumental in developing some of the early charters for learning regions – charters that spelled out the commitment of a region to improving learning opportunities and methodologies for all its inhabitants  

8. It looked like this – the basis for a widespread discussion on improving the local culture of learning – but for which of course we don’t have time at present – however a copy is in your package
Cities as far apart as Adelaide, Halifax in Canada, Espoo in Finland and Dublin have taken this template and adapted it for their own use.

9. And then we reach the middle of the decade with the European year of Lifelong Learning – 

it was taken very seriously by ELLI and most universities – perhaps  because there was a funding stream attached to it – 

But its significance was unfortunately largely ignored by many of the organaisations that matter - cities, regions and schools and business and industry and most of the population of Europe.  

In spite of this - There can be no doubt that the provenance of today’s work on learning cities and regions lies in the early work on lifelong learning given an impetus by the European Year.

10. And 1996 did lead to a renewed awareness of the importance  of education and more particularly to the idea that a world of rapid political, economic, technological and environmental  change in turn leads to rapid changes in the practice and delivery of education. 

We understood – That’s the royal we by the way – most of the educational world was still immersed in its own version of the dark ages – 

we understood that The late 20th century world  of education and training in which teacher’s wisdom  was delivered top-down to those who were thought worthy of it  was giving way to a much more open lifelong learning world of personal learning, 

continuous throughout life and not only available to all citizens 
but also with an imperative to persuade whole populations that learning is a good thing for their economic, social and intellectual health and well-being and for social stability in general

11. This was a 180 degree change of focus from top-down education delivery  -  to a bottom-up  satisfaction of the needs and demands of the learner. 

Using the tools and techniques of lifelong learning such as personal learning plans. 

Requirements audits, mentors, coaches and guides and access to electronic networks. 

The cynical view of course is that it hasn’t lasted – that politicians, in their search for measurable indicators to persuade the voters that education is improving, would take the easy top-down utilitarian option – 

and so it has proved in some countries, 

but there are still some crazy idealists like me and I hope some of you, who see learning cities and regions as the natural location for the practical application of lifelong learning,

transforming it from a vague concept into a workable reality 

and who still think that it will be possible to see people of all ages indulging happily in 
13A. – to quote the title of the Finnish National Lifelong Learning Policy Document – the joy of learning.  

What an excellent title for a Government paper

And  What a ludicrous idea it is – everyone knows that learning is pain and stress and a chore to be endured rather than enjoyed 

But joy works – in Finland it works and we could all learn a lot from that country.

14. And so. Again ignoring a great number of excellent initiatives we moved on to the age of experimentation In the later part of the 1990s
National Learning City networks began to appear – firstly in the United Kingdom and followed later by those Finland and Sweden. 

The North European focus by the way reflects very much the centre of gravity of lifelong learning and learning city interest. 

With several notable exceptions Southern , Central and Eastern Europe have taken much longer to embrace the very real benefits of creating learning cities and regions. 

15 In this new age of experimentation, Learning Region projects began to be funded – 

16. one of them ‘TELS Towards a European Learning Society ‘ developed what it called a Learning Cities Audit Tool and studied  the performance of  80 European municipalities 

17. In ten domains of learning activity from access to participation, from leadership to commitment, from wealth creation and employability to celebration and social inclusion. 

Unsurprisingly it found that the words ‘Learning City and learning Region were not well known – indeed in more than two thirds of those 80 cities, they were completely unknown – but the surprise is this – 

once the audit tool had been used and the concept had become known, a large number of them asked themselves why they were not more active in these domains, and became converts to the cause.  
Perhaps this is the first recorded use of an academic questionnaire as an evangelical tool

18. At this time too there were conferences and learning city launches –  places like Liverpool, Espoo, Edinburgh and Glasgow and several other cities, many of them in the UK came out, as it were. 

Learning Festivals celebrated the joy of learning  in Glasgow and in Sapporo in Japan 

19. I was there in Hokkaido  - to see the festival logo, a honey bee, on every booklet and product , 

to visit more than 300 stands of every organisation in the island associated with learning to watch the jugglers, the stilt walkers and the fire eaters proclaim that learning is fun,  

to listen to the third age and other choirs 

and to marvel at happy-faced schoolchildren snaking their way around this huge celebration of learning.  

 20. The festival organisers from both city and region developed a 16 page booklet delivered to every household in this city of 1,2 million people which delivered in its turn, at a conservative estimate more than 70,000 newcomers into the learning fold.  

A triumph or a nightmare according to your perception.

21. And so Europe drifted into the new millennium and what may be called the age of advance propelled principally by the European Commission’s Lisbon agenda,  which now puts lifelong learning at the forefront of European policy

23. The development of learning cities and regions is a key strategy of that policy – and so the  European policy paper on the local and regional dimension of lifelong learning was born 
24. This seminal document was based on the results of TELS and written by the character whose name is at the bottom of the screen. 

Among the many pearls of wisdom contained within it are those shown here 

‘Cities and regions in a globalized world cannot afford not to become learning cities and regions. It is a matter of prosperity, stability, employability and the personal development of all citizens’
Wise words indeed and a clear challenge to every local and regional authority that has read – them – which, because of the nature of information transmission, is unfortunately, very few. 
25.But now OECD also retakes up the baton in its equally seminal learning regions project in 5 European regions – Jena in Germany, Oresund in Sweden and Denmark, Vienne in France, Kent in UK

and Andalusia. 
26. Among its findings is the perhaps surprising statement that secondary education appears to be the most important for regional development
 and the more predictable  one that there is a need to encourage creativity at all levels of education. 

And that’s a theme that crops up time and time again in learning region folklore – creativity, innovation, vision at all levels of education - Would that it were so in reality. 

27. CEDEFOP the European Vocational Training Agency joined in the party

28. The results of its own project between regions of Europe and USA  urged regional management to develop a means by which educational and other organizations have a common purpose  – each one learning from each other and each one learning with each other – in planning and implementing social and economic innovations. 

29. Those are significant words -  because now we seemed to be making a real advance in our understanding of what a learning region is – cooperative, multi-faceted, creative, innovative, communicative, - different
And despite the fact that many cities and regions are still well behind the mark, in the new millennium the movement to create learning cities and regions threatened to become an avalanche – as a couple of examples among many,  Germany divided itself into 94 learning regions 
every city, town and municipality in Victoria Australia  became a learning entity.  
The Chinese government has now decreed that every large city in China should become a learning city by 2010 
30. And The IDEOPOLIS was born

31. described by Tom Cannon and his collaborators as  ‘ A City or Region whose economy is driven by the creative search for, and the application of, new ideas, thinking and knowledge, and which is firmly rooted to the creative transfer of ideas, to opportunities, to innovation, and eventually to production.’ There are those words again – creative, innovation, new ideas and thinking
32. These initiatives moved us into what might be called the age of understanding  - we finally thought we had it nailed – we knew, or thought we knew - what being a learning region entails 

33. –significantly the number of European projects increased

From every part of the Commission – Learning Cities and Regions are included in the Framework research programmes and a lifelong learning element now has to be included in the vast majority of the Commission’s Social and development Funding.

34. There became a great need for tools and materials that would help cities and regions to get that understanding

Some of the Socrates projects therefore developed those learning tools for city and regional management and learning materials to help them propagate the message to others

35. One example in which the PenR3L partners have been involved is the development of Stakeholder Audits, interactive tools to enable the city administration and 4 of its stakeholders in schools, universities, adult education and SMEs to understand what the essentials of a learning organisation within a learning city are, and how they can work together to create a learning society locally. 

36. The LILARA project created an Audit to analyse the Learning Needs of local government employees, another interactive tool for city and regional managers and professionals  - I’ll say a  little more about that in a minute

37. But Learning Needs demand learning materials to satisfy them so we turned to a project named after the land of the little people, LILLIPUT, to do that. 

38. 14 modules, 59 topics and more than 200 lessons on most aspects of learning city and regions concepts, ideas, experiences and case studies all lie buried in the depths of the internet.  From the individual, the family, the community, the part each stakeholder can play,  to useful modules on languages and European law as they affect local authorities. All of them downloadable from the website and completely free to anyone who cares to do so and uses the name and password shown on this slide. 

39. And just to demonstrate how much there is on the worldwide web – here is another invaluable site on learning cities and regions that also contains self-and group-study learning materials.

40. There is so much more to this potted history that I don’t have time to relate – the 18 projects of the Commission’s R3l project on Learning regions were meant to create a link between the regions of Europe

43. Smart cities and Regions – the American equivalent of Learning Regions

44. But concentrating much more on the use of technology to transform the region

45. well, that’s the end of my personal selective potted history. I hope that it accords with your own perceptions

And So in this age of understanding ,  and as result of all this activity - what do we now understand about learning cities and regions and what more do we need to discuss? 

Well - those are question that we are all addressing at this workshop and I’m confident that we will all gain many insights into the processes and practices of constructing a true learning city.  But at the very least we know better what questions to ask
46. Indeed in your package you have a veritable plethora of them divided into themes and sub-themes not to mention the support exercises on each subtheme. 
You will have noticed that the workshop is divided into 3 themes – 

economic development. 

Social and community development 

and networking and intelligence. 

And innumerable sub-themes 
We don’t subdivide the themes because these 3 exist in isolation from each other – 

on the contrary-  the essence of a learning region is one of a constant interaction between them all. But It’s a convenience thing and the last of the themes will be where we try to put everything together.

48. within the economic development theme you might choose to discuss the impact of the Global Economy for example – or that horrible word glocalisation 
after all cities and regions are now all part of that global economy and they ignore its impact at their peril – 

looking outwards to the world is a critical challenge for any city or region that intends to stay prosperous 

49. And yet this is often considered to be the province of a few business development people employed by local exporting companies or the development agency of the region. 

But the internet now allows everyone to get in touch with everyone – so what’s wrong with linking everyone in the city to share the load

It happens in South Australian schools and there are dedicated international networks such as iearn and the Microsoft schools project to use as vehicles.– 

50. The PALLACE project is a good example of what can be done in this
We linked stakeholders in 7 regions and 4 continents in an orgy of international goodwill and good practice – schoolchildren and teachers in Finland discussed how they would like to see their city of the future with schoolchildren in South Australia – Adult Educators in New Zealand talked to Adult Educators in France, We linked technologists in Canada, Elected representatives in Adelaide and we helped Beijing understand what it might take to build lifelong learning into Xichen, a suburb of 800,000 people.

50. And not only schoolchildren. Let’s not forget our aged – such as the cybergrannies of Craiglockhart – if anyone wants to know more about that I’d be happy to tell the story.
52. You may on the other hand – or as well, choose to discuss Diversity, another word more recently connected  to a successful economic development plan.

53. After all - Richard Florida, one of the most quoted gurus in our field believes  that 

A place’s diversity, its level of tolerance for a wide range of people is key to its success in attracting talented people. 

Diverse inclusive communities that welcome unconventional people – gays, immigrants, artists, and freethinking ‘bohemians’- are ideal for nurturing the creativity and innovation that characterise the knowledge economy.’

many quarters of local government may find that message a challenging one to say the least 

54. And the Ideopolis people certainly agree

the vital buzzword is diversity: diversity of lifestyles and housing, diversity of ambitions, skills and career opportunities, and diversity in social and cultural life. It is whether all these diversities can co-exist in an area that decides whether the society of a region becomes a people-smart, socially responsible and culturally diverse space or a ‘bad neighbourhood
And none of us would want to live in a bad neighbourhood – would we?

54. Other words you may wish to raise in the context of economic growth

Innovation, Creativity , Vision, Imagination

Not the sort of words that a target-based utilitarian culture in some local authorities would wish to be associated with 

56. And yet the OECD would have you believe that 

All regions seek to sustain economic activity through various combinations of lifelong learning, innovation and creative uses of information and communication technologies. 

56.  And the ideopolis, let me remind you is - A City or Region whose economy is driven by the creative search for, and the application of, new ideas, thinking and knowledge, and which is firmly rooted to the creative transfer of ideas, to opportunities, to innovation, and eventually to production.’ 
I would suggest that not many of our schools, adult education establishments, city administrations  or even our small companies value the development of innovation and creativity among their staff quite as much as this.

57. Some places do = this is the vision statement Mawson Lakes – a small but growing community North of Adelaide  - it wants to

Create a 21st Century Region, oriented outwards towards the rest of the world, which successfully integrates all its economic, educational, social and environmental strategies
–Live, learn, work and celebrate

–An integrated, harmonious, safe and ecologically and economically sustainable region
A number of words leap out of the statement – 

21st century – it recognises that this will be a challenge

oriented towards the rest of the world – tell that to a number of elected  representatives I know 

integrated – economically sustainable – yes 

58. I visited the school in Mawson Lakes in 2003. It calls itself a lifelong learning school and it considers every part of the community to be an appendage of that school. I sat in on a classroom lesson with the children – and a couple of immigrant grandmothers who were there to learn. – 

anyone who wanted to learn of whatever age was welcomel 

In the next room I saw a young 9 year old Indonesion boy connected by satellite link, provided by the adult vocational college, to a news channel in Djakarta

Another maths group was being mentored by workers from a local company

The whole experience was magic

56. I guess that you will not want to omit those other topics in the lexicon of economic development

Employment, Employability. Skills and competences, Learning organisations, Quality are just a few 
That will inevitably crop up. 

59. Under the  Social and Community development theme you are sure to be wanting to relate your experiences and ideas on 

Social inclusion,  Cultural development, Active Citizenship and Volunteering, Consultation

60. And if you choose to  discuss Active Citizenship, you may know about what seems to be the  world capital of volunteering – the Brisbane Herald described a parade of city volunteers which took 4 hours to pass the city hall 

– largely because an organisation called Volunteering Queensland has been established there to tap into and manage all of that effort.

61.  On the same sub-theme I can show a picture of the Pyrennean village where I live
62. and the view from my office

65 and show you haw the British residents around have a variety of knowledge and skills that can be useful to stimulate learning in the local school – 

and we can lament together that very few schools in Europe use one hundredth of the talents and skills and knowledge  of the people within their community even though it’s available to them free of charge 

I’m coming to an end now – I have of course hundreds of examples of good practice in learning cities and regions – but then so have you and soon it will be your turn to describe them and your own ideas on the what, why, where and how of learning city 

67. I just want to raise the issue of Stakeholders  and their own immense potential for contribution to the building of a learning region

68. And to identify a few of them so that in your discussions you can ponder what their contribution might be in reality. A fuller diagram can be found as a handout at the back of the room.

68. Or you may want to ask me how it was that an inner city London School in a high crime area came to set up an opera club.

But it all comes down in my view, and I suspect yours too,  to three words 

69. – not education, education, education a la Tony Blair - but Learning, learning and learning – there is a vast difference between the two. Here’s just one example 

71. The link between the Total Quality Management movement of the late 80s ,in which I was involved while in multinational Industry, and the present need in cities and regions –

 that most valuable of books named below – I have copies for sale – signed if you wish to double their value -  suggest s that

‘quality will not pervade unless every person in the organization has been immersed into the concept. So it is in the administration departments of a budding learning city. 

Each person will need to know at least the basic principles of the learning region 

and each department will have its own particular orientation towards implementing them.

72. That’s what LILARA was about and these are the results of the first 200 people from Stirling City Council in their own assessment of their learning needs within 11 domains of learning city knowledge.  H is what people considered to be a high priority for them. M is medium and L is low.
I won’t go through them – I just make the comment that suddenly we have increased the learning burden of Stirling City Council tenfold. 

And that could happen throughout Europe in those cities that dare to use the LILARA Audit – 

which incidentally is available without charge from www.lilaraproject.com

 It  leads, as all of us in adult education know,  to the desirability, 
no the imperative, if we are going to make any progress, of a step increase in the perceptions, capabilities, skills and knowledge  of everyone within the region

73 So here is my last question - How will you know when your city or region is a learning city or a learning region as opposed to an ordinary  city or region?

74. Here are a few, the last rather UK oriented, that are on my own hymn sheet

75. It leads me to my last point 

If this line represented the progress of your own city or region towards becoming a true learning city or region from 0% to 100% where would you put your cross.  

I suggest that - despite all the advances that some cities and regions have made – no cross should be placed beyond the 20% mark– 

and of course no region will ever achieve the right hand end of the line – for then it stops becoming a learning region.

Thank you for listening to these thoughts – 

Now it’s your turn to expose the vastness of our collective experiences, knowledge . expertise and vision

that’s the whole point of this workshop. 

76. Alors mes collegues - A travail, Zu Arbeit, To work.
